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CHAPTER I 
THE PROBLEM 
Introduction 
The role of the learning disabilities specialist 
has been of concern to those in the field and a vague idea 
to considerable numbers of the staff in many schools especial­
ly at the secondary level. 
Most university programs up to this time have 
emphasized training mainly as elementary learning dis­
abilities teachers, and those specialists now involved in 
the resource programs on the high school level have ac­
quired the bulk of their knowledge through practice with 
adaptations of material programed for the younger child. 
The learning disability teacher as a resource 
person or consultant at this advanced level must not only 
keep in mind the disability of each student and the means 
to equalize their problems, but also this teacher has to 
formalize a plan of survival for each student both with the 
regular classroom teachers and with their future as a 
whole. There is therefore a "need for a joint effort 
1 
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between the resource room teacher and the faculty."l It 
cannot be said that all learning disability students at 
this age have come to their plateau for improvement 
academically, but they may encounter slower progress or 
in some cases none at all. For this reason the resource 
teacher may have to concentrate on coping and career 
skills to make possible a happy and successful adult life 
for these students. 
TIle secondary regular classroom teacher is in a two­
fold dilemma. First, these teachers have expressed that 
they are unable to cope with or increase the functioning 
level of special students in their classrooms. Their 
basic belief is that t'teaching exceptional children requires 
different kinds of competencies than teaching normal chil­
2dren." The main obstructions to adequate instruction are 
(1) the number of students in which a regular high school 
classroom teacher comes in contact with and must grade 
(sometimes as many as two hundred); (2) the fact that most 
regular high school teachers have a narrow competency in one 
or two areas with little training in remedial skills; and 
1JoAnne Paroz, Loy Sue Siegenthaler, and Verlene H. 
Tatum, n A ~1:ode1 for a Middle-School Resource Room," Journal 
of Learnin& Disabilities 10 (January 1977):1. 
2Audrey Clark, "Teacher Attitudes Toward Integration 
of Children \'fith Handicaps, ft Education and Training of the 
Mentally Retarded (December 1976):333. 
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(3) the teacher's lack of overall knowledge about the 
skills of each student, since they teach courses and not 
individual students. 
The second dilemma which most regular classroom 
teachers face is that they do not have enough information 
and understanding about the services of a resource program 
in regards to their own classrooms. However, "the 
resource room teacher is considered a specialist who has 
knowledge that needs to be shared. 1l3 There is much to be 
clarified in this relationship between staff members. 
Purpose and Limitations 
This research paper attempted to investigate the 
role of learning disabilities resource teachers on the 
secondary level especially as it related to an involve­
ment in and with the regular classroom curriculum and 
teacher. 
As was stated earlier, a clarification of special 
services is in order for the regular high school classroom 
teacher as well as distribution of information for the 
specialist on role description. This paper has attempted 
to do both. 
The role description however in this paper does 
not include the formulation of a resource program. The 
3paroz, Siegenthaler and Tatum, itA Model for a 
Middle-School Resource Room," p. 5. 
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purpose for referrals, testing and placement has been 
discussed extensively, although there has been limited 
agreement on secondary test usage and placement. It was 
felt that this paper would have as its objective an over­
view of the literature involving the role of the specialist 
already in existence as a functioning resource center teacherto 
better serve as information to those now in the field and 
to regular classroom teachers. The review basically 
covered the consultant role, inservice role for the regular 
teachers, the role of specialist for particular students 
and the role of a gO-between for students in the mainstream. 
It was the desire of this paper to report on programs 
being offered at other locations especially in the state 
of Wisconsin. This information has been acquired through 
the use of a questionnaire sent to eighty school systems 
in the state of Wisconsin. Of this number thirty-four 
schools, constituting 43 percen~ responded. Those results 
are discussed in the third chapter of this paper. 
Definition of Terms 
Learning disabilities as used in this paper are 
individuals who have a specific defect in one or more of 
the psychological processes required for learning, but do 
not have the major defect centered in emotional, mental 
or environmental factors. 
5
 
The special education needed for these children should 
involve practices that are unique, uncommon, of unusual 
quality and that, in particular, supplement the organi­
zational and instructional procedures used with the 
majority of children. 4 
There are two kinds of basic resource programs dis­
cussed. They are: 
1.	 ••• a direct service to children, instructing 
small groups, scheduling daily instruction and 
concentrating on the differential diagnosis of 
basic abilities and their remediation; and 
2.	 a consultant approach, confining instruction to the 
tutorial setting, scheduling instruction one or 
two times weekly and adhering to diagnosis and 
interventions closely related to the classroom 
curriculum. 5 
Inservice for regular teachers mentioned include 
"informal inservice which is ongoing and happens in con­
ferences or small groups where learning disabled children 
6 
are	 being discussed,n and formal inservice programs given 
to larger groups of staff which are prepared for to a 
greater extent. 
4Louise Bates Ames, "Learning Disabilities: Time 
to Check Our Roadmaps?" Journal of Learning Disabilities 
10 (June/July 1977):329. 
5William F. Mayhall and Joseph R. Jenkins, "Schedul­
ing Daily or Less-Than-Daily Instruction: Implications 
for Resource Programs,n Journal of Learning Disabilities 10 
(March 1977):159. 
6paroz, Siegenthaler, and Tatum, "A 1·1odel for a 
~liddle-School Resource Room, n p. 5. 
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Regular classroom teachers are those who teach all 
students without specific referral procedures and training 
for a specific population. 
Definitions of terms used on the survey chart 
with this paper, from pages 31 - 38, include the following: 
1. Tutorial refers to using the learning dis­
abilities program primarily for assisting with regular 
classroom work. It does not include basic modification 
of the regular curriculum such as individualized assignments 
or specially programed materials. 
2. Programming for deficits refers to an organization­
al approach in which materials and exercises primarily 
remediate weaknesses in the students' abilities. This has 
been differentiated from using content area material for 
remediation which has been listed in the colwnn "Other 
Aspects Used or Emphasized" when appropriate.• 
3. Self-contained integrated is a term used in 
describing certain programs in which a specialist has 
students for classes with graduation credits given. 
"Instructing for Content Areas" is included in a self-
contained integrated program, however, it was included on 
the chart separately to indicate whether resource or other 
programs also have content area instruction. 
7
 
4. Career training in a learning disabilities 
program is a special project designed for the learning dis­
abled child primarily. Training under other projects or 
programs in which the learning disabled student is not the 
majority of those participating was listed separately. 
5. Team teaching between specialists has as its 
basis a cooperation of specialists in teaching diagnosed 
special needs students. 
6. Team teaching between specialists and regular 
teachers has as its basis a cooperation of teaching situations 
in which the regular classroom teachers and specialists 
set up a program for the learning disabled students which 
involves a cross-over of responsibilities. For example, 
the regular classroom teacher coming to the specialist's 
area to teach students individually while the specialist 
conducts the classroom procedures. 
7. Communication emphasis between staff members 
and specialist refers to cooperation and dialogue of many 
variations without the actual cross-over of disciplines. 
Summary 
The overview of the problem of learning disabilities 
resource teachers on the secondary level, especially as 
it relates to an involvement with the regular classroom, 
displays that there is a discrepancy between the training 
8 
learning disabilities specialists receive, and the role 
they are expected to fulfill as a secondary resource 
teacher. 
This role includes many services to students both 
in the resource center and in the regular classroom which 
makes communication between the faculty and specialist 
of great importance. 
The difficulties of the regular classroom teachers 
were discussed as well as their need for information about 
the services of a resource program for special students. 
The desire of this paper was to provide that 
communication and information through a review of the 
literature as well as relaying information about programs 
now underway in the state of Wisconsin. 
Definitions of the terms learning disabilities, 
resource program, in-service, regular classroom teachers 
and descriptions of the chart terms were given. 
A review of the literature of the last ten years 
is discussed in Chapter II, including the role of the 
specialist in regards to remediation, in-service, and com­
munication with the regular senior high teachers. 
Chapter III includes the results of the Wisconsin 
survey with charts shown on pages 31 through 38. The 
summary of these results and conclusions are given in 
Chapter IV. 
CHAPTER II 
REVIEW OF THE LITERATURE 
It has been mentioned in this paper that a clearer 
understanding of the role of the learning disabilities 
specialist is needed in regard to the involvement of 
regular classroom teacher's as well as a description for 
the specialists themselves. 
At this point those role descriptions are discussed 
as they exist in the literature. In the following chapter 
they are described in relation to what is being accomplished 
in some secondary schools in Wisconsin. 
Clarification will be attempted in the area of 
role description for the learning disabilities specialist 
as it relates to the regular teacher with emphasis on 
(1) the remediation of the learning disabled adolescent; 
(2) in-service training; and (3) consulting and communica­
tions roles. 
Remediational processes and the role played by the 
specialists on the senior high level have been in contro­
versy. Many reports have indicated that plateaus may al­
ready have been reached in reference to disabilities in this 
9 
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age group. There have also been other reports stressing 
different methods which must be applied in order to gain 
any further improvement. 
Wiig, Lapointe and Semel (1977) stated that 
It remains to be investigated if language process­
ing and production deficits remain amenable to inter­
vention during adolescence or if the critical period 
for intervention has been passed, leaving the learning 
disabled adolescents with permanent language reduc­
tions. • • • 
• • • The educational implications suggest that 
effective remediation of language deficits in learning 
disabilities may depend upon establishing an adequate 
cognitive and logical processing strategies. l 
They go on to stress cognitive training and pro­
cessing at this level of remediation rather than basic 
skills development alone. 
Effective remediation of cognitive linguistic pro­
cessing deficits should depend upon developing adequate 
and efficient cognitive processing strategies and 
establi~hin~ linguistic rules to facilitate linguistic 
process1ng. 
The success of stra~egy formation in cognitive processing 
can often be seen when working with senior high students 
on work at their own level. The student at this point often 
needs comprehension procedures and strategies to understand 
the full content of what they read or have had read to them. 
lElisabeth H. Wiig, Constance Lapointe, and Eleanor M. 
Semel, "Relationships Among Language Processing and Production 
Abilities of Learning Disabled Adolescents," Journal of 
Learning Disabilities 10 (May 1977):292-299. 
2Ibid., p. 298. 
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In another article, fundamental approaches to the 
teaching of learning disabled students were said to be 
applicable to the senior high student such as analytical 
teaching procedures. These procedures include knowing a 
student has 
• • • (a) understanding of either verbal or written 
directions prior to undertaking a task, (b) perception 
of the significance of lessons, (0) need for additional 
instruction prior to beginning the program or any 
section, (d) positive reinforcement is built into each 
activity, and (e) need for periodic modification of the 
instruction. 3 
Although means of remediation have been written 
about and many more are now being tried, it must be kept in 
mind that these students are nearing the end of their 
educational program, and, therefore, it becomes necessary 
for the specialist also to teach coping skills with relevant 
materials appropriate to the student while at the same time 
instructing the regular classroom teacher to understand and 
deal with these differences. 
According to "The Community Based School" of Peters 
(1977), school should provide students with opportunities 
for direct interaction of life space environments. This 
means that 
3J • Lee Wiede~olt and Gaye McNutt, "Evaluati~ 
ltfaterials for Handicapped Adolescents, tf Journal of Learning 
Disabilities 10 (March 1977):132-140. 
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• • • within the parameters of a given community 
there exist valuable resources; both people and places, 
which can be incorporated into the instructional pro­
cess.4 
Teachers would need in-service training or pre-service 
training to know the community including minishops, skil1­
shops, field trips and tours, guest speakers and field 
based training. As resource people are identified 
• • • they can visit classrooms as guest speakers and 
can serve as elective mini course instructors. Resource 
people can serve as short term field based experience 
instructors and as training site supervisors. Resource 
facilities can serve as community based classrooms. 5 
There have been some indications that relevant 
material helps students, because they can understand the 
importance of such work. Their attitude improves and opens 
the way to optimal improvement. 
In an article on remediation and attitude, Torgesen 
states that "there is research evidence to indicate that 
some learning disabled children have motivational patterns 
different from normal achievers.,,6 
Such variables as the child's awareness of his abilities 
vis-a-vis a given task, and his appreciation of the 
4Richard D. Peters, The Community Based School and 
Communit Oriented Teachers: For Students Learnin in the 
Real World of the 1970's Bethesda, Md.: ERIC Document 
Reproduction Service, ED 138 572, 1977). 
5Ibid• 
6Joseph K. Torgesen, "The Role of Nonspecific Factors 
in the Task Performance of Learning Disabilities: A Theoreti­
cal Assessment," Journal of Learning Disabilities 10 (January 
1977):27-34. 
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qualities which make certain tasks hard or easy also 
are seen to relate to the use of efficient strategies in 
any task situation that involves the deliberate attempt 
to learn something for later recall. Thus a child's 
use of active and efficient strategies for information 
processing depends not only on the level of his general 
cognitive awareness, but also on his purposes and goals 
in the situation. 7 
For that reason it is most important that remediation curri­
culum objectives include relevance to the student's needs, 
and that these objectives are clearly identified for the 
student. 
It is possible that the proper task attitude may never
 
develop [at the secondary level] because of chronic
 
failure due to a specific cognitive difficulty. It
 
is also possible that transient changes in motivation
 
and attitudes due to a variety of circumstances may 8
 
affect the organized energy available for cognition.
 
In order to serve students in this fashion, materials 
should be carefully acquired. Berman (1977) warns that one 
should be ttskeptica1 of claims that sound extravagant. 
There are few materials shown to be unequivocally successful 
with any particular learning disability problem • • •• If 
data are not available do not consider the product.,,9 
There are relevant programs on the market today. The 
following are only a sample of life skill programs that could 
7Ibid., p. 29. 
8Ibid., p. 31. 
9A11an Berman, "Learning Disabilities Resource Materials: 
The Great Ripoff, tf Journal of Learning Disabilities 10 (l-fay 
1977):261-263. 
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be used for remediation along with self-made programs by 
resource teachers for special needs students. The Life 
Career Lab from Western Publications, for senior high 
student, focusing on decision making; Job Experience Kits 
from Science Research Associates, providing sample work 
experience; Pacemakers Vocational Readers through Fearon 
Publication, designed for reading disabilities on vocational 
topics; Career Association Cards from Developmental 
Learning Materials, teaching similarities and identifying 
categories; and Occupational Match Ups also from Develop­
mental Learning materials, stressing vocabulary improvement. 
For the purpose of dealing with differences in 
the regular classroom in-service program coordination, 
consultant and communications instigation become a part 
of the specialistts role. Training must be given to the 
regular class teacher to tI ••• pay greater attention to 
individual differences and to be capable of diagnosing 
learning difficulties and to serve as a member of a team."lO 
"Even brief exposure of those anticipating involvement in 
integrated programs to the field of special education may 
11
result in more confident and competent program personnel." 
lOAnnie Bireaud, "The Role of the Teacher in a Re­
source-Based System," Educational Media International 4 (1975): 
8. 
llAudrey Clark, "Teacher Attitudes Toward Integra­
tion of Children with Handicaps, 11 Education and Trai-ning of 
Mentally-Retarded (December 1976):333-335. 
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In fact it has been said ft ••• retraining of regular 
teachers in techniques of mainstreaming is among the most 
urgent priorities for special educators.,,12 
There are many in-service programs commercially 
produced as well as proposals for in-service sessions. At 
Indiana University Center for Innovations in Teaching the 
Handicapped, a two year instructional development project 
was started which includes a series of audio-visual training 
modules on competency-based education for teachers. They 
stress concept analysis, task analysis, specifying be­
havioral objectives, planning a concept lesson, lesson 
planning through task analysis, selecting a curriculum 
package, designing of instructional games and teacher made 
reading materials. 
Another program, Project HOLD, offers a series of 
in-service education programs to acquaint regular teachers 
with students including characteristics and needs of the 
learning disabled stUdent, methods and needs of the learning 
disabled, language development and practicum in learning 
disabilities. 
Approaches to in-service programming have been sug­
gested by Siegenthaler and Paroz (1977). They sequentially 
12Sivasailam Thiagarajan, "Coping with Misfits in the 
Classroom: Don't Panic," Audio-Visual Instruction 21 
(December 1976}:28-29_ 
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describe three sessions starting with tf ••• acquainting the 
staff with exceptional children by informing the staff of 
the number of learning disabilities children in the school 
population and the general characteristics of these children. n13 
The second session would include teaching the learning dis­
abled child in the regular classroom setting and helping 
• • • the staff to realize and assume their responsi­
bility in (I) the students total education, (2) using 
the resource room, (3) how to find special materials 
and supplies for the regular classroom, and (4) deter­
mining grading criteria with strategies for testing and 
evaluatinT4learning disabled children in their regular subjects. 
The third session would be the role of the resource 
room teacll.er f1. • • (1) disseminating information to the 
staff about the role of the resource room teacher, (2) the 
program goals, and (3) services provided for the children.,,15 
An approach expressed by Chalfant (1977) to enable 
fl ••• teachers to fully appreciate the mental struggles, 
pressures and anxieties the learning disabled child faces 
every day in the classroom" 16 involves a reading lesson 
l3JoAnne Paroz, Loy Sue Siegenthaler, and Verlene H. 
Tatum, "A Model for a r4idd1e-School Resource Room," Journal 
of Learning Disabilities 10 (January 1977):1-9. 
l4Ibid., pp. 5-6. 
15Ibid • 
l6James C. Chalfant and Georgiana E. Foster," Helping 
Teachers Understand the Needs of Learning Disabled Children,n 
Journal of Learning Disabilities 10 (February 1977):79-85. 
17 
directed by the learning disabled teacher. The regular 
teachers are introduced to words in a reading lesson, but 
they are in a different script. Reinforcement and ignoring 
procedures as well as reprimands are given throughout the 
lesson to give the teachers the feeling of failures. Then 
a test is given using these configurations. After the 
simulated lesson, group discussions are conducted to get 
people's reactions to this experience. Comments were not 
too unlike the complaints and frustrations often heard 
from learning disabled students when they cannot decipher 
written symbols. 
A team teaching relationship may also be a viable in-
service device according to Davis (1975). He states that 
u ••• assigning large numbers of remedial courses to new 
or beginning teachers is an undesirable step.,,17 It 
would be better, he contends, if there were " ••• joint 
,	 teaching assignments with a successful practitioner, in 
courses designed for students of limited ability, with one 
in need of training. 1l18 Furthermore, " ••• the teachers 
involved should be aware of the purpose of the joint 
l7Edward J. Davis, "A Proposal for the In-Service
 
Training of Teachers of Remedial Courses,n High School
 
Journal 59 (December 1975):148-151.
 
18Ibid• 
18 
assignment and be willing to parlicipate. n19 This would 
also necessitate the administration making the roles as 
explicit as possible. Other important considerations would 
be integrating the trainee into a leader role as soon as 
possible, having a workable number of students and having 
an adequate physical location. 
As a consultant the specialist must consider the co­
ordination of services for the learning disabled student. 
"The teacher who is part of an on-going system must be 
helped to reorient, redirect efforts l and become motivated 
20to cl1.ange. It The specialist tl1.erefore needs to 
• • • (1) establish a viable contract between the 
specialist or resource teacher and the pupil's 
teacher, (2) form a working alliance between them, 
(3) form an on-going communications system, and (4) 
have a meaningful evaluation and well defined termina­
tion. 21 
Some cautions may be needed when approaching and 
consulting with the staff members of a school. Quite 
obviously there are many feelings to be considered. ttAl­
though the special needs child is important, negative 
feelings may be generated if the teacher's time and class 
load is not considered, especially if a student is a 
19Ibid• 
20Hanna Bauer, "The Resource Teacher: A Teacher 
Consultant," Academic Therapy 10 (Spring 1975):300. 
21 Ibid• 
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d 1-ffe 221cult one." However, if positive attitudes can 
be developed fl ••• by clarifying the times and activities 
to be engaged in, and by setting goals and endings, a clear 
and meaningful helping process can be initiated through 
consultation. n23 
This helping process can be encouraged through the 
formal in-service programs stated previously and informal 
suggestions and services offered to the regular teacher. 
This communication network begins with accurate 
data reporting from both specialist and regular teacher. 
'Vhen asking for help a regular classroom teacher should 
report the following information: 
• • • (a) what you have tried with the student, 
(b) how long your intervention program was conducted, 
(c) what the student's response to the program was,
 
and (d) what you think you should try next.
 
If behavior is involved report: 
(a) what you expect the student to do, (b) what the 
student is doing, (c) how often the student is not 
meeting your behavioral expectations, (d) your response to 
the student's behavio~ and (e) the response of others to 
the handicapped student's behavior. 24 
22Ibid., p. 301. 
23Ibid., p. 304. 
24pennsy1vania State Department of Education, The 
ConceRt of Mainstreaming: A Resource Guide for the Regular 
Classroom Teacher, by Jeffery N. Grotsky, Eastern Pennsyl­
vania Regional Center for Special Education, 1976. 
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With information of this type, the regular classroom 
teacher should be able to receive appropriate information 
and program assistance from the resource teacher. Assis­
tance may be servicing the student in a resource room, 
moving the student to another regular classroom, using a 
different teaching style or class structure or supplying 
supplemental instructional materials which could best 
accomplish the curriculum objectives. 
Murphy (1973) in his article states that tf ••• 
a program is truly successful if it can show the regular 
classroom teacher how to help the child by working with his 
abilities in the regular classroom. n25 He lists some 
options for the special student such as oral learning by 
listening, two or three minutes of individual instruction 
to the student each class period, an unstructured classroom 
allowing the student to go to the library to learn by 
listening to tapes or records or to another student when the 
regular classroom environment begins to increase his hyper­
activity or lethargy, different homework of just less of 
some assignments, and qualified report cards allowing the 
student to achieve the highest mark in the classroom for the 
level of his learning. 
25John F. Murphy, tlLearning by Listening: A Public 
School Approach to Learning Disabilities," Academic Therapy 
8 (1972-1973):167-190. 
Another area of consultations which should be 
21
 
considered by the specialist is parental contacts. In a 
survey sent to parents, recommendations for professional 
interactions including teachers, psychologists and physicians, 
were reported by Dembinski and Mauser (1977). They found 
that: 
(1)	 Parents overwhelmingly disapprove of the use of
 
professional jargon.
 
(2)	 The inclusion of both parents at conferences is 
very important to reduce the possibility of family 
discord or distortion of information. 
Parents are seeking reading material or references 
on material they can consult in order to understand 
their child's problem. 
Parents strongly encourage receiving copies of 
reports written about their children. 
Parents emphasize the need for interdisciplinary 
communication so that they would not have repetitive 
experiences in the diagnostic processes. 
(6)	 Parents emphasize the need of receiving immediate 
relevant advice as opposed to long-term recommendations. (7)	 Parents request information on their child's social 
as well as academic behavior. 
(8)	 Parents agree more on their recommendation to
 
teachers than they do on their recommendations to
 
physicians and psychologists. 26
 
In all these approaches to consultation and communica­
tion, the needs of the individual students must be kept in 
mind for optimal growth in any environment. 
Summary 
The role descriptions in remediation, in-service 
training and communications between the specialist and regular 
26Raymond J. Dembinski and August J. Mauser, ""\That 
Parents of the Learning Disabled Really Want from Profes­
sionals,tt Journal of Learning Disabilities 10 (November 
1977):279. 
22
 
classroom teacher indicated that secondary learning dis­
abled students have unique problems involved in their 
further education. 
Because of their developmental stage, relevancy 
and coping skill tasks should be stressed in conjunction 
with any remediational program. Along with analytical 
teaching, community based schools and motivational patterns 
of the adolescent disabled student, a report was cited which 
indicated that efficient cognitive and logical processing 
strategies were as important in facilitating linguistic 
processing as basic skills remediation for senior high 
disabled students which can be purchased commercially 
must be considered for a combination of remedial importance 
and life skills development. 
One of the top priorities in the role of the specialist 
at this level was reported to be that of in-service coordi­
nator and consultation facilitator for the regular class­
room teacher. There are many in-service projects and pro­
grams which could be developed for this purpose. They 
range from describing the characteristics and needs of 
learning disabled students to developing and selecting a 
curriculum package. The specialist has the opportunity 
to choose the one most appropriate for the staff he is 
involved with, or to develop one of his own from the many 
examples found in the literature from which a few have 
been cited in this paper. 
23 
Consultation and communication with the regular 
classroom teachers begin with precise report writing and 
an understanding of what these teachers must contend with 
in the regular classes. From that point, assistance 
may be given in such forms as remedial materials, teaching 
styles alterations, or appropriate classroom placement. 
Along with making a positive on-going communications with 
the staff, it was also pointed out that parents have cer­
tain concerns which should not be overlooked including a 
desire to be informed and advised of their children's 
problems. They also frequently request methods they 
can use in helping their children to succeed. 
In Chapter III a table has been supplied to report 
the results of the '~isconsin survey of thirty-four schools. 
In addition to the charts on pages 31 through 38 an 
analysis of the most important information has been 
recorded. 
CHAPTER III 
LEARNING DISABILITIES PROGR~1 SURVEY OF 
lITSCONSIN SCHOOLS 
Methodology and Results 
In order to get a better understanding of possibili­
ties for learning disabilities on the secondary level, a 
survey was sent to eighty of the larger high schools 
(above eight hundred students) representative of the various 
areas in the state. This survey was an overview rather 
than an indepth study of these programs. The survey itself 
was constructed to encompass a broad range of approaches 
so that the writer could get a better picture of each 
program as a whole. Although the information was primarily 
desired for the inclusion in this paper, it must also be 
noted that the questions asked were derived for the 
writer l s own benefit in finding innovations for a program 
she has set up in Mukwonago, Wisconsin. 
The first portion of the questionnaire served to 
elicit the surface information such as school, type of 
program and numbers being served. The second portion was 
more difficult to construct and chart, because it was 
intended to cover the more controversial areas of tutoring 
versus remediation, content area approaches to remediation, 
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integration of learning disabilities approaches into 
regular classes and career training for the learning 
disabilities student. 
The following summarizes what was found in the 
thirty-four schools who responded to the survey. 
The average number of students formally serviced 
(including team taught programs) was eighteen. Seventeen 
schools were below this figure with the lowest number 
being five in an itinerant program. The highest number 
was fifty-five in a team teacher situation. 
The resource program pattern was the most common 
type in the survey of these high schools with 88 percent 
of this type. There were four self-contained integrated 
programs and one itinerant specialist. 
The survey further indicated that when comparing 
the controversial tutorial approach versus programming 
for deficits, 41 percent of the schools used primarily 
tutorial help for students, while 25 percent used deficit 
programming primarily. There was cross-over between these 
approaches with 15 percent of the schools using both 
tutorial and deficit planning. 
A number of the schools also indicated that their 
programs used instruction of content area material for 
high school graduation credits. Of these eleven schools, 
four of them referred to their programs as self-contained 
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integrated. The content area material being taught 
ranged from basic math, English, reading and social studies 
to individualized programs for particular students. These 
courses had titles like independent studies or other non­
classifying labels such as English 9. 
In many instances respondents to the questionnaire 
indicated that they considered career education to be the 
path for learning disabled students in the future. However, 
of the number represented only about 21 percent of the 
schools indicated that they had career training in their 
programs. Another 20 percent had career training but not 
directly under the learning disabilities title. Some of 
these programs included (1) an incorporated vocational 
program with M.A.T.e. in Milwaukee with the emphasis on 
proper training and employability; (2) vocational programs 
in the school; (3) DECA programs offered in high schools; 
(4) consumer math courses; (5) D.V.R. and work study programs; 
(6) career awareness workshops involving application com­
pletion, role playing, job interviews and driving to 
actual interviews; (7) work experience programs including 
location of jobs, monitoring on the job and career directed 
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class counseling; (8) the EBCE program dealing with the 
exposure of students to varied occupations and simultaneously 
developing the skills necessary for each area; and (9) 
industrial education learning disabilities work experience 
program. 
Organization of programs in regards to regular 
teacher and content area associations revealed that half 
of the schools responding emphasized a communication between 
staff members and specialist rather than a total team 
teaching approach. Only about 20 percent of the schools 
used a team taught structure. 
In these schools, programs varied in their approach 
to common structure. The various means for attaining ob­
jectives includedl 
1. The specialist and regular education teacher 
devising supplementary or supportive pages that rein­
force regular class material. 
2. A monitoring sheet used as a communication device 
filled out by the regular classroom teacher every Friday 
which indicated the assignments due, the functioning level 
of the student, and any other comments the teacher wished 
to make. 
3. Development of curriculum modifications and 
tests with materials taped from the regular classroom in­
struction. 
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4. Specialist giving supportive help through one­
to-one assistance with learning disabled students in the 
classroom. 
5. Teacher substituting more appropriate material 
books and tasks for the learning disabled student. 
6. Specialists writing a student biography which 
is distributed to all teachers involved with a student 
concerning the student's problems, expected difficulties 
and possible future program modifications. 
7. Speci.alists making a running log of daily 
information on tests, homework, etc. for each student. 
8. Specialists providing advice and procedure 
ideas to the regular education teachers who teach special 
education courses. 
9. Specialists placing students with teachers who 
can respond to the needs of special students. 
10. Specialists modeling teaching techniques and 
student reinforcement exercises for the regular classroom 
teacher. 
Team teaching devices went from total sharing of 
curriculum and classroom responsibilities by the specialist 
to occasional operation of a regular class by the learning 
disabilities teacher in order to free the regular teachers 
for small group or individual instruction of students. 
The survey also revealed that learning disabilities 
specialists have solved some of the problems between 
tutoring and deficiency training by using content area 
29
 
material as training exercises and devices. The author 
also uses this approach as very little well made commercially 
produced material for remediation is appropriate for senior 
high students. 
Summary 
The Wisconsin survey concerning learning disabilities 
programs which was sent to eighty representative schools 
was categorized into a number of informative topics and 
presented by means of a chart summary and written descrip­
tion. Those areas of discussion were the number being 
served, type of program, tutorial programs, programming 
for deficits, instructing for content areas, career 
training, and approaches to regular classroom structure. 
Programs serviced, on the average, eighteen students 
with the resou~ce pattern being the most common. More 
schools revealed the use of a tutorial approach rather than 
programming for deficits although a combination of the 
two was also indicated. 
Instruction for graduation credits in the regular 
curriculum could also be expected to be taught by the 
learning disabilities specialist in about 30 percent of 
the cases listed. 
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Although much concern was focused on career training 
for senior high learning disabled students, less than 
25 percent of those listed had a program involving the 
specific needs of the learning disabled. The majority 
of career education seemed to be designated to other 
agencies or programs within the school and state. 
The emphasis of associations between regular 
teachers and the learning disabilities specialist centered 
on communications involving supplementary materials, 
material substitutions, monitoring systems, assistance 
in the classroom, model teaching, student biographies 
and general advice and procedure ideas. 
In addition to the topics directly surveyed by the 
questionnaire, many specialists felt that they could 
accomplish more for their students by making content 
curriculum material fit remediation needs. 
In the following chapter a summary of the results 
and conclusions derived from the survey are listed. 
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TABLE 1 
SURVEY OF WISCONSIN SCHOOLS SECONDARY LE"EL 
Schools Number 
Being 
Serviced 
Resource 
Self-Con­
tained 
Integrated 
Tutorial 
Program 
~ 
Ashland 
Black River 
Falls 
Brookfield 
Delavan 
Eau Claire 
Edgerton 
Fond du Lac 
Grafton 
Green Bay 
Madison 
. (East H.S. ) 
~Ienasha 
Menomonee 
Falls 
Monona 
Mequon 
Milwaukee 
10 
15 
20 
12 
9 
20 
20 
not known 
20 
55 
9 
17 
14 
35 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
<, • 
<, 
Alexander 
Hamilton 
James 
Madison 
Juneau High 
School 
12 
20 
16 
x 
x 
x 
32
 
TABLE l--Continued 
Schools 
Ashland 
Black River 
Falls 
Brookfield 
Delavan 
Eau Claire 
Edgerton 
Fond du Lac 
Grafton 
Green Bay 
Madison 
(East fI.S. ) 
~Ienasha 
Menomonee 
Falls 
ltlonona 
Mequon 
~Iilwaukee 
Alexander 
Hamilton 
James 
~tadison 
Juneau IIigh 
School 
Programming 
for Deficits 
x 
x 
x 
x 
x 
x 
Instructing 
for Content 
Areas 
x 
x 
x 
x 
x 
x 
x 
x 
Career Training 
in the L.D. 
Program 
x 
x 
x 
x 
x 
.'< 
. ,~ 
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Schools 
Ashland 
Black River 
Falls 
Brookfield 
Delavan 
Eau Claire 
Edgerton 
Fond du Lac 
Grafton 
Green Bay 
~ladison 
(East H.S.)~ 
Menasha 
Menomonee 
Falls 
Monona 
~fe'quon 
~filwaukee 
Alexander 
Hamilton 
James 
Madison 
Juneau High 
School 
TABLE l--Continued 
Career Training Team Teaching 
Under Other Between 
Programs Specialists 
Team Teaching 
Specialists 
and Regular 
Teachers 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x 
.",. 
"> 
x 
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TABLE l--Continued 
Communication Emphasis Other Aspects Used orSchools Between Staff Members Emphasized 
And Specialist 
Ashland x 
Black River 
Falls x 
Brookfield x 
Delevan 
Eau Claire 
Edgerton 
Fond du Lac 
Grafton 
Green Bay 
Madison 
(East H.S.) 
Menasha 
Menomonee 
Falls x 
Monona x 
Mequon x 
Milwaukee 
Alexander 
Hamilton x 
James 
Madison x 
Juneau High 
School 
Materials modified for 
regular classes 
Assignments and test 
logs with reporting sys­
tem Remediation through 
content 
Counseling 
Attendance and assign­
ment completion charts 
Reading through curricu­
lum content 
Vocational English 
planned 
Survival skills for 
after graduation 
Remedial materials for 
textbooks in regular 
classes 
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TABLE l--Continued 
~ 
Schools 
~lilwaukee 
1'1arshall 
Rufus King 
South 
Division 
\'1ashington 
Custer High 
Monona Grove 
Neenah 
Oshkosh 
Portage 
Port 
1"/ashington 
Racine 
Case 
Horlick 
Rhinelander 
Salem 
Schofield 
Stevens 
Point 
Stoughton 
Number Resource Self-Con-Being tained 
Serviced Integrated 
39 x 
No formal L.D. program 
19 x 
17 
5 
7 x 
11 
27 x 
8 x 
16 x 
10 x 
25 x 
19 x 
14 
24 x 
Not known 
No L.D. program available 
Tutorial 
Program 
x 
x 
x 
x 
x 
x 
x 
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TABLE l--Continued 
Programming	 Instructing Career TrainingSchools for Deficits	 for Content in the L.D. 
Areas Program 
Mil\4/aukee 
~larshall x x 
Rufus King No formal L.D. program 
Soutl~ 
Division x 
'iashington x x 
Custer High x 
l~onona Grove 
}Ieenah 
Oshlcosh x 
Portage x 
Port 
'vashington x 
Racine 
Case 
Horlick 
Rhinelander x x 
Salem 
Schofield x x x 
Stevens Point x 
Stoughton No L.D. program available 
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TABLE l--Continued 
Schools Career Training Under Other 
Team Teaclling 
Between 
Team Teaching 
Specialists 
Programs Specialists and Regular 
Teachers 
~1il\"aukee 
1-farshall 
Rufus King 
South 
Division 
No formal L.D. program 
'llashington 
Custer High 
x 
Monona Grove x 
Neenah 
Oshkosh x x 
Portage 
Port 
\'iashington 
Racine 
Case 
~ Horlick 
Rhinelander 
Salem 
Schofield x 
Stevens 
Point 
Stoughton No 
x 
formal L.D. program 
..... <, . 
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TABLE l--Continued 
Communication Emphasis Other Aspects Used orSchools Between Staff Members Emphasized 
and Specialist 
Milwaukee 
~larshall x 
Rufus King No formal L.D. program 
South 
Division x 
ltlashington 
Custer High x 
L.D. and B.D. program 
combined 
itinerant and help on 
the job if necessary 
r.1onona Grove Remediate by 
content area 
means of 
materials 
Neenah 
Oshkosh 
Portage 
Remediate by content 
area materials and 
materials supplied to 
regular classes 
Port 
'~lashington x 
Taping regular work, 
modifications by 
regular teachers 
Racine 
Case x 
Horlick x Working one-to-one with 
students in the class­
room 
Rhinelander x 
Salem 
Schofield 
Stevens 
Point 
x 
x 
Monitoring system with 
reporting fo rms 
individual alternating 
program in cooperation 
with the regular program 
Stoughton No formal L.D. program 
CHAPTER IV 
SURVEY ANALYSIS 
Summary of Results 
Analysis of the data collected on the school survey 
indicates: 
1. The average number of students formally ser­
viced in a learning disabilities program was eighteen. 
2. The resource program pattern was the most 
common type of program, although it was often combined with 
other forms of teaching arrangements such as content area 
instruction and tutorial help. 
3. Forty-one percent of the schools used primarily 
tutorial help for students. 
4. A number of the schools indicated that their pro­
grams used instruction of content area material for high 
school graduation credits. These are regular courses 
offered to primarily special needs or learning disabilities 
students. 
5. Respondents to the questionnaire indicated that 
they considered career education to be the path for the 
learning disabled students in the future even though at the 
present time there were few of these programs indicated. 
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6. Organization of programs in regard to regular 
teacher and content area associations revealed that half 
of the schools responding emphasized a communication between 
staff members and specialist rather than a total team 
teaching approach. 
7. Learning disabilities specialists have solved 
some of the problems between tutoring and deficiency 
training by using content area material as special training 
exercises and devices. This means that regular classroom 
assignments would be converted to special skills tasks by 
the resource or learning disabilities teacher. 
In the section of literature review, verification 
of the specialists role in providing life-environment 
training seemed to be born out, as the specialists in the 
survey also indicated. 
Another major area of similarity between the survey 
and the literature was that of consultation and communica­
tion. Both stressed the need to inform and check with 
regular classroom teachers on student progress. 
Conclusions 
The degree to which the results of this survey may 
be generalized to other schools with programs for learning 
disabled students in Wisconsin is restricted to the following 
design limitations: 
1. The number of schools responding to the survey 
was about 43 percent. 
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2. The severity or lack of severity of the 
learning disabled students in the various programs was 
not specified. 
3. The different years of experience of the 
specialists and their programs would change the approaches 
to students. 
4. The degree to which these specialists dis­
cussed their programs on this questionnaire was not known. 
The results of this survey indicate that specialists 
on the high school level teaching the learning disabled 
are closely allied in many respects. The specialists 
showed a primary interest in enabling the adolescent 
learning disabled student to function in the regular 
academic program as well as preparing them for a post­
graduate life style. 
The major means of determining how individual students 
were doing in their regular classes seemed to be a communica­
tion network between the specialist and classroom teacher. 
This network was common to most specialists although the 
degree to which each program participated in student 
surveilance varied. At this time there also appears to be 
need for studies showing the success of varying degrees of 
communication in relation to student competencies. At 
some point in a student's career, intervention on his or 
her behalf would reasonably seem more detrimental than 
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helpful, if the student is being sheltered from self­
helping activities. There is very little research to 
substantiate either viewpoint. 
The greater portion of the respondents to this 
survey commented that more vocational skills needed to be 
emphasized, although only a few seemed to have these 
programs available. Indications from the survey respondents 
appear to be that this will be the thrust of future program­
ming. This could have implications for publishing of 
commerical resource materials as well as program develop­
ment and teacher training processes. 
Even though the survey showed an alliance of purpose 
between specialists, it also revealed that there is less 
then a consensus on the means to achieve these objectives. 
This lack of uniformity may imply that studies on existing 
programs need to be undertaken in order to determine the 
most successful approaches for advancement of the senior 
high learning disabled student. If it is possible, as some 
studies seem to indicate, that this senior high learning 
disabled student improves very little, then those programs 
offering tutorial assistance and life-environment materials 
would seem the most profitable. Indeed, this may be the 
case in the minds of those who responded to the question­
naire indicating their belief in tutorial assistance. Here 
again, however, little research has been developed to 
assist in this matter. 
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As it has been noted, there are some implications 
here for the training of learning disabilities specialists. 
The survey shows that programs in the public schools often 
include communications with staff members and certainly 
integration of students into the regular classroom. More 
research, seminars, and training in this area would be 
beneficial to the secondary remediation programs. 
All in all the information derived from the review 
of the literature and the survey, although helpful and in­
structive to the author, did not reveal a consensus of 
opinion in respects to the approach one should take with 
learning disabled students at the senior high level. It 
may be that a consensus can never be reached on these 
methods but only on the objectives as each student varies 
greatly. However, much more work still needs to be done 
in this field before any synthesis of thought would be 
profitable. 
APPENDn 
APPENDIX 
Name: 
School: 
QUESTIONNAIRE 
Date:
--------­
Type of Program: Resource, Itinerant, Self-Contained, 
Other 
Number of students being serviced: 
Please answer as many of the questions as you feel apply 
to your program. 
1.	 Do you find that your role as a specialist on the high 
school level is either primarily tutoring for the regular 
classes or instructing your students in their content 
area material while working with you? 
2.	 If your program is a resource program have you found or 
devised any programs to help both deficiencies and 
regular classroom performance for the high school stu­
dent? Please elaborate. 
3.	 Has your program or services been extended to the regular 
classroom teacher? Has your program or procedures been 
incorporated into a regular classroom by either the 
regular teacher or yourself? 
4.	 Does your school offer any courses in career training 
which are geared for the learning disabled student? If 
so, could you list the major emphasis and/or objectives? 
'" .. 
5.	 Do you have a direct involvement in these career education 
~ 
courses? Do you have the primary responsibility for 
this training? 
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